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Strategic Aim 1: Progress

2021 Year 7 COHORT DATA AGAINST EXPECTED CURRICULUM LEVELS
End of Year Data - December 2021

RED = Decrease Orange = No increase Yellow = Slight increase (1%-20%) Purple = Significant increase (>20%)

Recorded as
% AT or
ABOVE
Expectation

WRITING READING MATHEMATICS

Year 7 BoY
2021

Year 7 MoY
2021

Year 7 EoY
2021

Year 7 BoY
2021

Year 7 MoY
2021

Year 7 EoY
2021

Year 7 BoY
2021

Year 7 MoY
2021

Year 7 EoY
2021

All (179) 27% 57% 57% 63% 70% 72% 48% 63% 70%

Male (100) 20% 50% 50% 55% 63% 65% 51% 65% 74%

Female (79) 37% 66% 66% 73% 79% 81% 46% 60% 66%

Māori (24) 32% 63% 67% 44% 67% 71% 44% 58% 67%

Pasifika (21) 14% 48% 48% 38% 57% 62% 19% 38% 52%

Filipino (21) 19% 53% 53% 51% 62% 57% 38% 62% 67%

2020/2021 Year 8 COHORT DATA AGAINST EXPECTED CURRICULUM LEVELS
Recorded
as %
AT or
ABOVE
Expectation

WRITING READING MATHEMATICS

Year 7
BoY
2020

Year 8
BoY
2021

Year 8
MoY
2021

Year 8
EoY
2021

Year 7
BoY
2020

Year 8
BoY
2021

Year 8
MoY
2021

Year 8
EoY
2021

Year 7
BoY
2020

Year 8
BoY
2021

Year 8
MoY
2021

Year 8
EoY
2021

All (178) 21% 39% 58% 68% 70% 60% 72% 79% 37% 52% 64% 75%

Male (95) 19% 33% 52% 64% 69% 57% 72% 72% 38% 50% 67% 77%

Female (83) 23% 45% 66% 72% 71% 64% 72% 81% 36% 52% 58% 73%

Māori (25) 8% 28% 36% 60% 68% 56% 60% 68% 32% 44% 52% 60%

Pasifika (21) 10% 38% 58% 62% 75% 54% 72% 76% 25% 43% 48% 62%

Filipino (25) 9% 43% 68% 72% 65% 57% 68% 72% 41% 57% 72% 72%
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Reading  Progress Statements for 2021 Cohort 76% (270/357) of all students are at or above the expected level in reading

Priority Learners: Target - Y7 Actual - Y7 Target - Y8 Actual - Y8
Māori students 75% at expected level 71% at expected level) +27%  (1yr) 75% at expected level 68% at expected level) +12% (1yr)

Pasifika students 70% at expected level 62% at expected level) +24% (1yr) 75% at expected level 76% at expected level) +22% (1yr)

Filipino students 90% at expected level 57% at expected level) +6% (1yr) 85% at expected level 72% at expected level) +15% (1yr)

Writing Progress Statements for 2021 Cohort 63% (223/357) of all students are at or above the expected level in writing

Priority Learners: Target - Y7 Actual - Y7 Target - Y8 Actual - Y8
Māori students 75% at expected level 67% at expected level) +35%  (1yr) 70% at expected level 60% at expected level) +52% (2yrs)

Pasifika students 70% at expected level 48% at expected level) +34% (1yr) 75% at expected level 62% at expected level) +52% (2yrs)

Filipino students 70% at expected level 53% at expected level) +34% (1yr) 75% at expected level 72% at expected level) +63% (2 yrs)

Mathematics Progress Statements for 2021 Cohort 73% (270/357) of all students are at or above the expected level in mathematics

Priority Learners: Target - Y7 Actual - Y7 Target - Y8 Actual - Y8
Māori students 75% at expected level 67% at expected level) +23%  (1yr) 75% at expected level 60% at expected level) +28% (2yrs)

Pasifika students 76% at expected level 52% at expected level) +33% (1yr) 75% at expected level 62% at expected level) +37% (2yrs)

Filipino students 85% at expected level 67% at expected level) +29% (1yr) 80% at expected level 72% at expected level) +31% (2 yrs)

Summary
It is important to note that the data above includes all students in the cohort, and we have a number of students identified as requiring special intervention. Here is a
breakdown of these students. Special learning needs covers the following - APD, ADD, ADHD, Dyslexia, ADHD, Global Delays, hearing, IWS)

SENCO Register Year 7 (41/181 - 23% are identified as having special learning needs) Year 8 (40/181 - 22% are identified as having special learning needs)

ICS 3 x Y7 ICS students are identified as Level 1 learners 2 x Y8 ICS students are identified as Level 1 learners

ESOL 28 x Y7 students 30  x Y8 students

Attendance Patterns 5 x Y7 Māori learners (10%) have < 80% attendance in 2021
4 x Y7 Pasifika learners (7%)  have < 80% attendance in 2021

5 x Y8 Māori learners (10%) have < 80% attendance in 2021
5 x Y8 Pasifika learners (9%) have < 80% attendance in 2021

Special learning needs 10 x Y7 8 x Y8

Additional Information
COVID-19 had a huge impact on schools in Auckland during 2021. This seriously impacted the teaching and learning programme including assessments.
The above end of year data is based on an OTJ for all students. We had 35% of our students that did not return after the lockdown and continued with Distance Learning. In
some cases this impacted the teachers ability to see the progress made for some students. If that was the situation, students were assessed as being at the same level as
their mid year report.
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Specific Actions for all Strategic Goals relating to Progress
Regular Data Analysis - targets, progress and effect size
data is discussed at class, team and school level.

● New target learner tracking system for Term 3/4
● This is being done at team level and regularity has been increased. Time continues to be a factor as

meetings are very busy as we work through our PLD and appraisal programmes.
Māori/Pacific Island learners – regular tracking, monitoring
and adaptations of programmes to ensure accelerated rates
of progress

● This was monitored by classroom teachers and SLT. Mid year data analysis can be seen in the previous
section.

● Teachers targeted these cohorts as part of their target groups.

What will we do? End of Year Summary Next Steps in 2022
Teaching and Learning Programme focus

Implement ‘Writers Toolbox’ ● LSS led the implementation of ‘Writers Toolbox.’
● Learners enjoyed the programme, engaged and made progress
● There was some creative timetabling in classes as not all learners can be on the

programme at the same time.
● Writing improvement plan was developed with the Writers Tool box facilitator and

PLD commenced in Term 3. COVID really disrupted this and much of the planned
PLD has been moved into 2022/23.

Continue to work with Writers Toolbox and
implement the programme.

Professional Development
Participate in the ALiM
programme. This includes the
ALiM teacher providing in class
support to staff

● LOM worked with target learners, and supported teachers in their classrooms.
● LOM provided PLD for staff around catering for at risk learners in their classes.
● LOM assisted with moderation tasks and provided resources for teachers to use.
● COVID really disrupted this and much of the planned PLD has been moved into

2022.

LOM to work in classes with individual
teachers to continue to embed

All staff to participate in Literacy
PLD. The focus is on
implementing ‘Writers Toolbox
and providing a balanced and
effective programme (Reading
and Writing).

● PLD application successful with the MoE.
● Data progress to mid-year showed that the programme was working well. This was

more challenging to measure in the second half of the year due to COVID.
● PLD had a great impact on teacher capability.
● COVID really disrupted this and much of the planned PLD has been moved into

2022/23.

Continue with PLD plan for Writers Toolbox.
New staff to get PLD to meet their needs.

Focus on staff unpacking the
literacy and mathematics
learning progressions and
understanding the various levels

● Focus was on writing and understanding the different aspects of writing.
● Deliberate acts of teaching for these aspects targeting the specific needs on the

students were implemented in classrooms
● Mathematics was scheduled to start midpoint Term 3 - moved to 2022 due to

COVID

This will continue as part of the work around
Writers Toolbox.

Resourcing
Staffing and resources in the
Learning Hub to facilitate focus
writing/reading/mathematics
groups for underachieving
students/groups.  Focus on
Priority groups.

● EJ facilitated intensive support programmes for writing/reading groups.
● YHC supported our ESOL learners.
● SS facilitated the Learning Hub programmes and ensured those students that

needed support received it. She also supported classroom teachers as required.

Learning Hub to continue with targeted needs
based groups.
These will be around writing and reading.
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Strategic Aim 2: Agency 2021

Strategic Goal 2 Annual Goals / Targets
LEARNER AGENCY

GIS has an agentic culture where all learners (students, staff,
community) are actively involved

All our learners have a shared language of learning and are able to
use this to clearly articulate and action a definition of agency

School Annual Targets
1. Learners (students and staff) are assessment capable and can articulate their ‘now’ and ‘future’

relating to learning
2. Learners (students) actively design and have ownership over aspects of their learning programme
3. Learners (staff) are actively involved in professional learning and development
4. Learners (staff) actively design and have ownership over aspects of their learning programme

What will we do? End of Year Summary Next Steps in 2022
Learner Matrix
● Trial the New GIS Learner Profile matrix
● Plan when learner profile matrix links to

contexts / themes / teaching moments
● PLD

○ unpacking the matrix
○ development of DATs

● New GIS Learner Profile Matrix was trialled in all classes
● In School Leader gathered feedback regarding the matrix and

changes were made
● The matrix was tweaked to incorporate the new logo.
● Cultural competencies were also included in the matrix.

Key focus for the Pedagogy PLG which comes
under the CULTURE focus for 2022-2024

Design of Learning
● PLD on how to do this
● teachers model best practice
● Learners set goals based on the New GIS

Learner Profile matrix
● learners / teacher co-construct  programme
● Term 1 context - Culture Shock

● Learners used the new matrix to set goals for themselves.
● Used PLGs (Professional Learning Groups) for staff meetings

started in term 3. The pedagogy group is focusing on ‘Design of
Learning’ which will involve exploring authentic learning and
agentic practices.  COVID impacted this so much of the work has
been moved to 2022.

Pedagogy PLG to continue the review into our
localised curriculum. This comes under the
CURRICULUM focus for 2022-2024

Celebrate the successes in relation to Learner
Profile and Agentic practices
● Seesaw / Student Led conferences /

assemblies / newsletter / social media

● Being celebrated more at assemblies now.
● Newsletter and Facebook had more student work at the start of

the year. This proved more challenging with distance learning due
to COVID.

Continue to celebrate success on all our
media platforms, as well as at assemblies.

Community
● Parent evening in term 1 is focused around

matrix, design for learning

● This was rescheduled for Term 4 due to delays with the Learner
Matrix work.

● CANCELLED due to COVID - we will do this in 2022

Added to the Community Focus for 2022

Review and adapt school report ● This will be done in 2022. Adapt further to include the Learner Matrix and
DAT around this.
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Strategic Aim 3: Hauora 2021

Strategic Goal 3 Annual Goals / Targets
LEARNER HAUORA

We will create a school culture that fosters
hauora for all learners.

Learners actively participate and learn in caring,
collaborative, and inclusive learning
environments

School Annual Targets
1. All stakeholders have a shared understanding, knowledge and awareness of strategies and tools which will have an impact on

improving overall student hauora and progress.
2. In the NZCER Student Wellbeing Survey, 80% of learners will identify that they Strongly Agree or Agree with the Pro-social student

culture and strategies statements. This is a Kāhui Ako goal.
3. All stakeholders of the Glenfield community feel connected and valued, and have a sense of belonging to GIS

(whakawhanaungatanga).

What will we do? End of Year Summary Next Steps in 2022
Co-construct the GIS Hauora Framework ● We have signed up for Mitey in 2022 (John Kirwan Foundation) which will drive this

development.
Mitey 2022

Communication
● School website page set up
● School TV on website, List of support agencies

● SchoolTV is on the school website
● Regular articles in the school newsletter.

Continue with School TV and promate it
through our media platforms.

Collect data from:
● the NZCER Student Wellbeing survey (T2)
● student focus groups
● staff personal well being survey generated by

the Kahui Ako

● NZCER survey was completed in term 2.  This data was used at the In School
Leader PLD day for all schools. The focus was on specific programmes and
deliberate acts that impact on wellbeing for students.

● Focus area for Term 3/4 was the  Pro-social student culture and strategies. COVID
impacted wellbeing for term 3/4

Continue to collect data, identify issues, plan
interventions, and implement changes.

Transition
● Interviews with students/parents prior to the

start of the school year
● Visits for students in the previous year

● These are ongoing events that occur.
● Feedback obtained from parents in T1 confirms that these events are successful.
● These are all planned again for 2021 - most of these were cancelled due to

COVID. MW still had online meetings with the primary school students, and the
SLT did a parent information evening on zoom.

● Planning to visit Year 9 students in Term 3 - cancelled due to COVID

Continue with our transition process as much
as possible.
Plan for digital platforms in 2022 due to
COVID.

Engage our community through:
● Kaipātiki community events
● Termly parent meetings, Matariki Breakfast,

newsletters, school camp, learning
conferences, regular communications tools

● We held our annual Matariki breakfast celebration
● Matariki Kāhui Ako Parent Evening was cancelled due to COVID
● Parent Meeting held in term 1 with focus on success. Data was shared with the

BoT.
● Newsletters and social media used to share success and celebrate more regularly.

Continue to engage as much as possible in a
COVID Climate.
Provide innovation modes of delivery as
required.

Student Focus Groups
● PC4L ambassadors, Prefect meetings,

Community Engagement, Hauora Group

● Prefects meet regularly.
● Community panel meets twice a term to discuss issues that face Kaipātiki youth
● PC4L ambassadors and Hauora group starts this term now we have well being

survey data
MAC Initiative
● Staff meetings focused on biculturalism and

partnerships (Code of Ethics)
● Scaffold teachers to use te reo Māori everyday
● Promote te reo through signage
● extension te reo Māori for students

● This has been a positive initiative for the school.
● The board and staff have been involved in meetings facilitated by MAC facilitator..
● All classes are using paepae in their rooms to start the school day.
● Formal school processes have been set up for 2022.
● Additional te reo labels have been added to existing signs
● Jamie Young is facilitating an extension programme for our Māori learners. The

focus is on language, identity and culture.

Continue to meet with our MAC facilitator
Work more collaboratively as a kāhui ako
principal group to contact with local iwi
Continue to use morning paepae in all classes
Build on the success of the extension
programme
Engage with the local Youth Trust Māori
co-ordinator

All staff participate in PLD. The focus is on
developing a GIS Hauora model.

● This was started in term 1.
● Term 3 sees the establishment of a new Hauora teacher group to drive this.

Provide access for students to a counsellor ● Done Continue to fund this
EAP services for staff ● Done Continue to fund this
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Where to in 2022-2024

STRATEGIC GOALS

CURRICULUM CULTURE COMMUNITY

A rich, authentic localised curriculum that is inspiring,
challenging and empowering is embedded in all

classrooms

A culture of personal growth and hauora is
the way of being at GIS

Positive learning focused partnerships with our
community

INITIATIVES

● Review and redesign our current curriculum.
● Engage in and activate learning from PLD  with

‘Write that Essay’
● Design, establish and sustain PLGs to drive

pedagogical change

● Create opportunities for all learners to grow
● All kaiako are trained in GROWTH Coaching
● Develop, trial and implement a GIS wellbeing model

and explicit teaching programme

● Establish new connections with iwi and other
community groups that can support our learners

● Provide new opportunities to engage and make
connections with the community

● MAC initiative

SUCCESS STATEMENTS

Learners make progress by being confident, engaged
and connected to their culture and community

Highly skilled and motivated kaiako

Learners experience personal growth in relation to the
school values and learner profile matrix

Learners feel valued and safe, are happy and engaged
in their learning

There is a strong partnership between the school,
learners and their families which focuses on learners

personal growth, culture, connection and hauora
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 BDO Auckland 

 
 
 

INDEPENDENT AUDITOR’S REPORT 
 

TO THE READERS OF GLENFIELD INTERMEDIATE SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2021 

 
 
The Auditor-General is the auditor of Glenfield Intermediate School (the School). The Auditor-
General has appointed me, Junita Sen, using the staff and resources of BDO Auckland, to carry out 
the audit of the financial statements of the School on his behalf. 
 
Opinion 
 
We have audited the financial statements of the School on pages 2 to 19, that comprise the 
statement of financial position as at 31 December 2021, the statement of comprehensive revenue 
and expense, statement of changes in net assets/equity and statement of cash flows for the year 
ended on that date, and the notes to the financial statements that include accounting policies and 
other explanatory information.
 
In our opinion the financial statements of the School:  
 

• present fairly, in all material respects: 
  
o its financial position as at 31 December 2021; and 
 
o its financial performance and cash flows for the year then ended; and 

 

• comply with generally accepted accounting practice in New Zealand in accordance with Public 
Sector Public Benefit Entity Standards Reduced Disclosure Regime as applicable to entities 
that qualify as Tier 2. 

 
 

Our audit was completed on 30 May 2022. This is the date at which our opinion is expressed. 
 
The basis for our opinion is explained below. In addition, we outline the responsibilities of the Board 
and our responsibilities relating to the financial statements, we comment on other information, and 
we explain our independence. 
 
Basis for our opinion 
 
We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on Auditing (New 
Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our responsibilities 
under those standards are further described in the Responsibilities of the auditor section of our 
report. 
 
We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  
 
We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis 
for our opinion. 
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Responsibilities of the Board for the financial statements  
 
The Board is responsible on behalf of the School for preparing financial statements that are fairly 
presented and that comply with generally accepted accounting practice in New Zealand.  
 
The Board is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud or 
error.  
 
In preparing the financial statements, the Board is responsible on behalf of the School for assessing 
the School’s ability to continue as a going concern. The Board is also responsible for disclosing, as 
applicable, matters related to going concern and using the going concern basis of accounting, unless 
there is an intention to close or merge the School, or there is no realistic alternative but to do so. 
 
The Board’s responsibilities, in terms of the requirements of the Education and Training Act 2020, 
arise from section 87 of the Education Act 1989. 
 
Responsibilities of the auditor for the audit of the financial statements  
 
Our objectives are to obtain reasonable assurance about whether the financial statements, as a 
whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  
 
Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out in 
accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures, 
and can arise from fraud or error. Misstatements are considered material if, individually or in the 
aggregate, they could reasonably be expected to influence the decisions of readers taken on the 
basis of these financial statements. 
 
For the budget information reported in the financial statements, our procedures were limited to 
checking that the information agreed to the School’s approved budget. 
 
We did not evaluate the security and controls over the electronic publication of the financial 
statements.  
 
As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 
 

• We identify and assess the risks of material misstatement of the financial statements, 
whether due to fraud or error, design and perform audit procedures responsive to those 
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our 
opinion. The risk of not detecting a material misstatement resulting from fraud is higher 
than for one resulting from error, as fraud may involve collusion, forgery, intentional 
omissions, misrepresentations, or the override of internal control. 

 

• We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing 
an opinion on the effectiveness of the School’s internal control. 

 

• We evaluate the appropriateness of accounting policies used and the reasonableness of 
accounting estimates and related disclosures made by the Board. 
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• We conclude on the appropriateness of the use of the going concern basis of accounting by 

the Board and, based on the audit evidence obtained, whether a material uncertainty exists 
related to events or conditions that may cast significant doubt on the School’s ability to 
continue as a going concern. If we conclude that a material uncertainty exists, we are 
required to draw attention in our auditor’s report to the related disclosures in the financial 
statements or, if such disclosures are inadequate, to modify our opinion. Our conclusions 
are based on the audit evidence obtained up to the date of our auditor’s report. However, 
future events or conditions may cause the School to cease to continue as a going concern. 

 

• We evaluate the overall presentation, structure and content of the financial statements, 
including the disclosures, and whether the financial statements represent the underlying 
transactions and events in a manner that achieves fair presentation. 

 

• We assess the risk of material misstatement arising from the school payroll system, which 
may still contain errors. As a result, we carried out procedures to minimise the risk of 
material errors arising from the system that, in our judgement, would likely influence 
readers’ overall understanding of the financial statements. 

 
We communicate with the Board regarding, among other matters, the planned scope and timing of 
the audit and significant audit findings, including any significant deficiencies in internal control that 
we identify during our audit.  
 
Our responsibilities arises from the Public Audit Act 2001. 
 
Other information 
 
The Board is responsible for the other information. The other information comprises the information 
included on pages 20 to 27, but does not include the financial statements, and our auditor’s report 
thereon. 
 
Our opinion on the financial statements does not cover the other information and we do not express 
any form of audit opinion or assurance conclusion thereon. 
 
In connection with our audit of the financial statements, our responsibility is to read the other 
information. In doing so, we consider whether the other information is materially inconsistent with 
the financial statements or our knowledge obtained in the audit, or otherwise appears to be 
materially misstated. If, based on our work, we conclude that there is a material misstatement of 
this other information, we are required to report that fact. We have nothing to report in this 
regard. 
 
Independence 
 
We are independent of the School in accordance with the independence requirements of the 
Auditor-General’s Auditing Standards, which incorporate the independence requirements of 
Professional and Ethical Standard 1 International Code of Ethics for Assurance Practitioners issued 
by the New Zealand Auditing and Assurance Standards Board. 
 
Other than the audit, we have no relationship with or interests in the School. 
 
 
 

Junita Sen 
BDO Auckland 
Auckland, New Zealand 
On behalf of the Auditor-General 
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